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Abstract
ThispaperanalysesthevalidityandreliabilityofanEnglishlisteningtestbeingusedat
aprivateJapanesehighschool.Throughananalysisofthetestresults,anattemptwasmade
tomakesalientthequalitiesanddeficienciesofthetestanditsprocedure.
Thetest'sreliabilitywasanalysedusingasplit-halfmethodmeasuringthecoefficientof
internalconsistency.Thesplit-test'Scoefficientresultssuggestedthattherewasacertain
amountofunreliabilitybetweenthetwohalvesofthetest.Althoughthereliabilitywasbelow
anacceptablelevel,calculationsusingtheSpearman-Brownformulasuggestedthepossibility
ofhighercoefficiency.Regardingconstruct,content,criterion-related,andfacevaliditythe
testappearedvalid.-
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1.Introduction
Thoughsomehavearguedwhethertestingisactualynecessaryatal,itisgeneraly
agreedthatitisthemostpracticalwaytomonitorandsystematicalyrankstudents.And
astestsremainthemostpopularwaytogradestudentsfairly,thequalityoftheirproduction
wouldseemvital.
Fortestefficiency,validityandreliabilityneedtobepresent.Andasthesetwocondi-
tionsareimportantfortheeffectivenessoftesting,itisgeneralyacceptedthatwecan
achieveapreciseevaluationofourstudentsiftheyarebothconsistent.UnsurprlSlngly,
however,thevariablesthatexistinmeasuringbothreliabilityandvalidityintestsattimes
producearangeofresults.
Thispaperstartswithananalysisoftestingingeneralandofhowtheexaminationof
validityandreliabilityisusedasameansofqualitycontrolintestproduction.Thisis
folowedbyananalysisofalisteningtestthatisbeingusedinahighschoolinJapan.
Quantitativeandqualitativeresultsareanalysedtoascertainwhetheritisreliableandvalid,
andthisfolowedbyaevaluationofitsoveraleffectiveness.
2.Reviewofliterature
Analystswhohavemadeimportantcontributionswithintherealmoftestinginclude
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01er(1979),Hughes(1989),Bachman(1990),Spolsky(1985),Messick(1996),Fulcher(1997),
Cohenetal.(2000),andChapele(1999,2003).IndefiningtestinganditsusefulnessBachman
statesthat"languagetestsareindirectindicatorsoftheunderlyingtraitsinwhichweare
interested"(1990:33).Davies(1990),Hughes(1989),andBaker(1989)refertotestsintheway
thattheyhelpustoacquireinformation,actasaprocedureforproblemsolving,andactas
adecisionmakingprocedure(Owen1997:2).Owenalsooffersanendorsementoftestingin
thatinstructorsneedtomonitorstudentprogressindependently,whichopposesthepossibility
ofinaccurateandbiasedself-assessment(1997:5).
Owenfurtherdefinespossiblemotivationsfortestsinlanguagelearningexplainingthat
theyassistinrankingstudents,assistingaugingwhetherstudentsareabletocopewith
certainlanguageforms,helpustoobservewhetherlearninghasbeenachieved,giveuseful
informationrelatingtoforecastingfuturedevelopmentsinstudentperfor血ance,andhelpus
torefinewhatweareteachingandtesting.Furthermore,testingcanalsocontributeto
establishingwhethercertainentitiesareeffectivesuchasteachers,schoolsandteaching
methodsincomparingthemagainstoneanother.Amongthesepositiveendorsements,Owen
alsosuggeststhattestsactasameansofcontrolandmotivationofourstudents.However,
somecommentatorsdrawourattentiontothenegativereputationthattestshavewithinthe
teachingcommunity.Forexample,Hughes(2003)referstothe"mistrust"educatorshaveof
testsandtestinglngeneral.
3.Validityintesting
Twoareasshouldbeconsideredwhendiscussingvalidityintesting:
1.Considerhowcloselythetestperformanceresemblestheperformanceweexpectoutside
thetest.
2.Considertowhatextentevidenceofknowledgeaboutthelanguagecanbetakenas
evidenceofproficiency.
(Owen1997:13)
Referringtotheimportanceofvalidityintests,Cohenetal.(2000)statethateffective
researchisimpossibleoTeven"worthless"withoutthepresenceofvalidity(2000:105)Ithough
theydorecommendedagainstaimingforabsolutevalidity.Insteadtheydefinethesearchfor
validityasbeingoneofminimizinginvalidity,maximizingvalidity,andthereforeusing
measurementinvalidityasamatterofdegreeratherthanapursuitofperfection(2000:105).
Owen(1997)citingBaker(1989)alsoconsiderstheaccuracyandproficiencyoftestingand
howweevaluateindividuals:
ZtisquiteusejTuljTorunderstandingtendenciesintesting,but..itseemslesseasyactualy
toalocatepa71icularteststoonecelratherthananother,and.‥itisnoteasytos勿a71ate
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knowledgeofsystemasacounteゆointtopedormancefromknou)ledgeofasystemasindirect
evidenceofpy10jiciency.
(Owen,1997:17)
3.lConstruct,content,criterion･based,andfacevalidity
Severalcategoriesexistforvalidity.Thefolowingfourcategoriesaredescribedby
Hughes(1989)andBachman(1990),thesebeingconstructvalidity,contentvalidity(included
withinthisareinternalandexternalvalidity),criterion-basedvalidity,andfacevalidity.
3.l.lConstructvalidity
Constructvalidityisconcernedwiththelevelofaccuracyaconstructwithinatestis
believedtomeasure(Brown1994:256;Bachman&Palmer1996)and,particularlyinethn0-
graphicresearch,"mustdemonstratethatthecategoriesthattheresearchersareusingare
meaningfultotheparticipantsthemselves"(Coheneta12000:110).
3.I.2Contentvalidity
Contentvalidityisconcernedwiththedegreetowhichthecomponentsofatestrelateto
thereal-lifesituationtheyareattemptingtoreplicate(Hughes1989:22;Bachman1990:306)
andisrelevanttothedegreetowhichitproportionatelyrepresents.Withinthedomainof
contentvalidityareinternalvalidityandexternalvalidity.Theserefertorelationships
betweenindependentanddependentvariableswhenexperimentsareconducted.External
validityoccurswhenourfindingscanberelatedtothegeneralpopulous,whereasinternal
validityisrelatedtotheeliminationofdifficultvariableswithinstudies.
3.1.3Criterion-relatedvalidity
Criterion･relatedvalidity"(relates)theresultsofoneparticularinstrumenttoanother
externalcriterion"(Coheneta1.2000:111).Itcontainstwoprimaryforms,thesebeing
predictiveandconcurrentvalidity.Concerningpredictivevalidity,ifresultsfrom two
separatebutrelatedexperimentsortestsproducesimilarresultstheoriginalexaminationis
saidtohavestrongpredictivevalidity.Concurrentvalidityissimilarbutitisnotnecessary
tohavebeenmeasuredoveraspanoftimeandcanわe"demonstratedsimultaneouslywith
anotherinstrument"(2000:112).
3.I.4Facevalidity
Thistermrelatestowhatdegreeatestisperceivedtobedoingwhatitissupposedto.
Ingeneral,facevalidityintestingdescribesthelookofthetestasopposedtowhetherthetest
isprovedtoworkornot.
3.2Messick'sframeworkofunitaryvalidity
Messick'S(1989)frameworkofunitaryvaliditydiffersfromthepreviousviewwhich
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identifiesexclusivelycontentvalidity,facevalidity,constructvalidity,andcriterion-related
validityasitsmainelements.Messickconsidersthesesoleelementstobeinadequateand
stressestheneedforfurtherconsiderationofcomplementaryfacetsofvalidity,andin
particulartheexaminationofscoresandconstructvalidityassessmentasitskeyfeatures.
SixaspectsofvalidationincludedinMessick'sparadigmprovide"anintegratedevaluative
judgmentofthedegreetowhichempiricalevidenceandtheoreticalrationalessupportthe
adequacyandappropriatenessofinferencesandactionsbasedontestscores"(Messick1989:
13citedinBachman1990:236).
Theseelementsarejudgmental/logicalanalysis,whichisconcernedwithcontentrele-
vance,correlationanalyses,whichutilizesquantitativeanalysesininterpretingtestscoresto
gatherevidenceinsupportofthetestscores,analysesofprocess,whichinvolvestheinves-
tigatingoftesttaking,analysesofgroupdifferenceandchangeovertime,whichexamines
towhatextentscorepropertiesgeneralizeacrosspopulationgroups,manlpulationoftests
andtestconditions,whichisconcernedwithgatheringknowledgeabouthowtestinterventibn
affectstestscores,andtestconsequences,whichexamineselementsthataffecttesting
includingwashback,consequencesofscoreinterpretation,andbiasinscoring(Bachman
1990;Messick1996).
3.3Testingoutcomes
Consideringtheaboveframeworkdefiningvalidityintesting,Weneedtoconsiderthe
importanceofdeterminingwhatisappropriateforourstudentsandteachingsituationsas
welasonalargerscale.Theimportanceofanalysisinlow･stakestestingcouldbesignifi-
cantifoneconsidershowdatacanbecolectedfromthesourceandusedproductively.
RegardingChapele'S(2003)referencetoShepard(1993)inthattheprimaryfocusesaretesting
outcomesandthat"atest'suseshouldserveasaguidetovalidation"(2003:412),suggestswe
areinneedofapointfromwheretostartourvalidationanalysisfrom.Chapelealsocites
that"asavalidationargumentis一anargument'ratherthanat`humbsup/thumbsdown'
Verdict"(CronbachcitedinChapele2003),westarttofocusonsomethingthatwecan
generalyagreeisanimportantoutcome-theresult.
4.ReriabHityintesting
Reliabilityrelatestothegeneralisability,consistency,andstabilityofatest.Folowing
onfromtestvalidityHughespointsoutthat"ifatestisnotreliable,itcannotbevalid"(2003:
34).Hughescontinuesthat"tobevalidatestmustprovideconsistentlyaccuratemeasure･
ments"(2003:50)Thereforeitwouldseemthatthehigheramountofsimilaritythereis
betweentests,themorereliabletheywouldappeartobe(Hughes:1989).However,Bachman
(1990)arguesthatalthoughthesimilaritycaseisrelevant,Otherfactorsconcerningwhatwe
aremeasuringwilafecttestreliability.Factorsincludingtestparticipants'personal
characteristicsi.e.age,gender,andfactorsregardingthetestenvironmentandconditionof
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theparticipantscancontributetowhetherornotatestisefectivelyreliable(1990:164).
Investigatingreliabilitycanalsobeapproachedbyanalyzingatestcandidate'sClassical
TrueScore(CTS).AccordingtoBachman(1990:167),concerningCTS,ifitwaspossiblefor
atestcandidatetotakethesametestinanunafectedenvironmentseveraltimes,itis
conceivedthattheeventualmeanscorewouldprovideatotalthatwouldcloselyequatetothe
participantstruescore.InusingCTSonecancalculatereliabilityandespecialyreliability
coefficientsinthreeareas-internalconsistency,testscorevalidityoveraperiodoftime,
andincomparingformsoftests(1990:172-182).WhatisascertainedfromtheCTSisno
し
doubtimportant.However,theresultsarestilintheoreticalrealmsandmaynottakeinto
accountvariablesthatcouldbeestablishedviaempiricalinvestigations.
Inconsideringthateveninstricttestingconditionsconductedatdifferenttimeshuman
changeabilityisunavoidableandthesametestconductedtwiceinsimilarconditionswil
provideconflictingresults.Withregardstothisonemaywonderhowpossibleitwouldbe
totestreliability.However,takingintoconsiderationthe`reliabilitycoeficient'whichhelps
tocomf)arethereliabilityoftestscores,Wemaystarttogetclosertodetermlnlngtest
reliability.Onecanaimforsimilarscoresthatfalwithinanacceptablerangeandobserve
ameanaveragethatsignifiesreliability(thereliabilitycoefficient).
Termsrelatingtoreliabilitycanbedefinedinthefolowingways.Inter･raterreliability
isconcernedwithhowscoresfromvarioussourcesarebalancedandimportantlytowhat
degreemarkersscoresareshowingequality(Nunan1992:14･15).Test･retestreliabilitygives
anindicationastohowatestconsistentlymeasuresindividualperformancesofstudentsthat
aretestedacrossvarioustestingorganizations(Underhil,1987:9).Afurthersimplified
definitionisoferedbyNunanandWeirandRobertsstatingthatinter･raterreliabilityisthe
degreetowhichthescoresfromtwoormoremarkersagree(Nunan1992:14-15;Weirand
Roberts1994:172).Examplesofmethodsestimatingreliabilityincludetest･retestreliability,
internalconsistencyreliability,andparalel-testreliability.Thesemethodseachhavetheir
ownwaysofexamlnlngthesourceoferrorintesting.
5.Procedurestoensureva一idityandreliabHity
5.IEnsunngvalidity
Hughesstatesthattheconceptoftestvaliditycanseemuncomplicatedbutoncloser
inspectioncanappearhighlycomplex(2003:34).Someexpertssaythat"onemightsuppose
thatultimatelythereisnomeansofknowingwhetheratestisvalidornot."(Owen1997:13)
Onecertaintyisthatitispossibletodescribeandassesstestvalidityinvariousways.
Initialy,Onecouldattestthatthemostimportantdescriptionisbasedaroundtesteffective･
ness.Hughes(2003)pointsoutthebasisforasimplecriterionfortestqualityandoffers
evidenceforshowlngrelevanceofcertaindescriptionsthatmayhelptorectifydifficultiesin
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languagetesting.Firstly,hestatesspecificalythatatestshouldsimply"…(measure)
accuratelywhatitisintendedtomeasure"(2003:26)toassureusofitsvalidity.
Thoughthismayappearrelativelysimpleintermsofstraightforwardtesting,several
definitionsofwhatweexpectourstudentstoachievecanovercomplicatewhatweare
attemptingtomeasure.Toassistinsimplifyingambiguous"theoreticalconstructs"suchas
fluencyinspeaking,readingabilityetc.certaindescriptionsofvaliditycanbeconsidered
includingconstructvalidity,contentvalidity,andcriterion･relatedvalidity.Thefolowing
considersthesevariants.Withcontentvalidity,Hughespointsoutthatifthetesthaspositive
contentvalidityitismorelikelytoaccuratelytestwhatisrequired,andthusleadsto
constructvalidity.Hestatesthat"thegreateratestscontentvalidity,themorelikelyitis
tobeanaccuratemeasureofwhatitissupposedtomeasure"(2003:27).Importantly,when
creatingtests,specificationshavetobeestablishedatanearlystagereferringtowhatis
requiredfromthetestsparticipants.Thesespecificationsshouldbeareasthatareconsidered
tobeofmaximumbenefitwhendefiningthatwhichistobemeasuredandachievedthrough
thetesting.Hughespurportsthoughthat"toooftenthecontentoftestsisdeterminedbywhat
iseasytotestratherthanwhatisimportanttotest"(2003:27).Thereforeitisimportantto
beclearaboutwhatisrequired.Criterion-relatedvalidityprovidesassessmentfromdifferent
perspectivesandpresentsanopportunitytocomparequalitativescoreanalysisagainst
quantitativeindependentjudgmentsoftestparticipants'abilities.Hughesstatesthatalof
these"haveaparttoplayinthedevelopmentofatest"(2003:30).
Hughesalsodrawsouratentiontohowscoringisimportantwhenjudgingthevalidity
oftestsandhowtestersandtestdesignersmust"makesurethatthescoringofresponses
relatesdirectlytowhatisbeingtested"(2003:34).Accuratescoringofresponseswouldseem
imperativeifcorrectmeasurementistobeassured.Beingclearastowhatisrequiredasa
responsee,g.Clearresponsesofpronunciationonspeakingtestsshouldnotbeconfusedwith
hesitationorintonationissues,validitymaythenbemoreachievableandmeasurementsmore
accurateandrelevant.
5.2EnsuringreliabHity
AccordingtoHughesthereareseveralwaystoensurereliability.Theseincludegather-
inginformationaboutthetestcandidatebyaddingextraandmoredetailedquestions,tasks,
andexamplestotests,balancingthedifficultyofquestionssotheydonot"discriminate
betweenweakerandstrongerstudents",focusingandrestrictingquestionsthatmayalowfor
toomuchelaboration,avoidingambiguousquestionsanditems,beingclearwithinstructions
fortasks,presentingtestsclearlytoavoidconfusion,practicingthetestformatwithstudents
sothattheyarefamiliarandpreparedfortheactualtest,encouragingconsistencyacross
administrationsonlargescaletesting,usingitemsthatutilizeobjectivescorlng1.e.providing
partofananswerforatesttakertocompleteratherthanelicitinganentiresentenceasan
- 28-
新潟国際情報大学 情報文化学部 紀要
answer,restrictingLthefreedomaffordedtocandidatesintermsofthecomparisonsmade
betweenthem,providingclearanddetailedscorekeys,helpingtestersandscorersbytraining
thematanearlystagearidconferringwithtestdesignersandtestersabouthowresponsesare
tobescoredbeforescoringcommences,havingstudentsrepresentedbynumbersratherthan
personaldetailstorestrictanypossiblebiasoccurring,andusing,ifpossible,independent
scorerstoevaluateobjectivelyeliminatediscrepancies(1989:44-50).
Thoughthevariableinhumanerrorsintestingbetweentestersandcandidatesare
significant,theseitemsseemtoattheveryleastworktowardscreatingbeterreliability.It
wouldcertainlyseemofbenefittohavepracticalexperienceofteachingandtestingenabling
researchersafirsthandexperienceofwhatmayberequiredthroughouttheentireprocessof
testorganization.
6.Method
6.1ListeningTest
Thetestselectedforthisanalysisisdesignedfortestingthelisteningabilityoflstgrade
studentswhoareintheirsecondtermataseniorhighschoolinJapan.Preparationforthe
testisconductedoveraperiodofthreeweekspriortotheactualtestwhichisgiveninthe
fourthweekofeachmonthrespectively.
Thetestisoneofseverallisteningtestsconductedeachtermandisadministeredover
theperiodoftwoweeksforapproximatelyfivehundredfirstgradestudents.Tennative
speakingEnglishteachersdesign,administer,andmarkthetest.Totalsareaddedtothe
students'finalyearlygradeandareimportantforgraduation‥
Thetestconditionsrequirestudentstolistentoa20minuterecordingofmonologuesand
dialoguesrelatingtoasylabusitemdesignatedforthatparticularmonth.Thetestchosen
forthisstudyconsistsoffoursectionsrelatingto`favourites',`possessives',`numbers',`jobs',
andp`ersonalinformation'
6.2Sptit･hatfanalysts
Withaviewtonarrowlngdownthevariablesthatmightaffectconsistencyinmeasuring
reliabilitywithintheresearch,asingly･administratedsplit･halfmethod(Hughes1989:40)in
whichthe"Coeficientofinternalconsistency"(1989:40)Canpurportedlybemeasuredwas
utilized.Thetestwasdesignedsoitcouldbeseparatedintorelativelyequalpartsinorder
tocolecttwoseparatescoresfolowingasinglesession. Oneclassofthirtyupper-
intermediatetestparticipantswasselectedfortheanalysis.
7.Results
Lado(1961) c ited inHughes(1989:39)suggests thatagood listening te stshould fallinthe
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rangeof0.80･0.89reliabilitycoefficient.Thesplit-test'scoeficientresults(seetable1(1)
suggestthatthereisacertainamountofunreliabilitybetweenthetwohalvesofthetest.
Withthecoefficientscoreof,36thereareobviousunderlyingproblems.
However,thoughthetestscoresidenticalybetweenpart1/2to3/4thetestdoesvaryin
minordegreesincontentswhichcouldhavecauseddiscrepancieswithintheconsistency
betweenthetwosections(seeAppendix5).Inordertoestablishwhetherreliabilitywas
afectedbytaskorderand/ortaskgroupings,thetestwasanalysedindifferentways.The
reliabilitycoefficientwasanalysedaftercolectingoddandevenscores,fromcalculating
varioustesttaskgroupstogether,andbycalculatingsplittaskswhichwereconnectedtoeach
equivalentontheoppositepartofthetest(seetable2).
Thereliabilitycoefficientresultswereasfolows:
Tablel
Calculationtype Coefficient
(1)Questions1-25/26-50 0.36
(2)EVeryotherquestion 0.70
(3)Tasks1/4&2/3 0.77
Thoughtheoriginalmeasurementofreliabilitywasrelativelylow,itcanbeobserved
thatbyvarylngthewaylnWhichthecoeficientiscalculatedhigherscoresofcoefficientscan
beachieved.Thissuggeststhattheremaybeacertainamountofreliabilityinthetest.
Dividingthetotalscoresbythefourtypesofanalysisequatestothefolowingsum:
Calculations(4)÷Coeficienttotal(2.56)-生型
ApplyingtheSpearman-Brownformula(Reliability-2r÷1+r),thepossibilityofhigher
coefficiencywasinvestigated.Theresultswereasfolows:
Table2
Calculation-type -Coefficient Spearman-Brown
Questions1~-25/26-50_ 0.36 0.53
EVeryotherquestion 0.70 0.82
Tasks1/4&2/3 0.77 0.87
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Theaveragedcoefficientof0.64wasthencalculatedusingtheSpearman-Brownmodel
glVlngthefinalinternalconsistencyscore:
(0.64×2-1.28/0.64+1-1.64)-1.28÷1.64-生壁
ConsideringLado'S(1961)estimatesof0.80-0.89,thisfinalscorefalsjustbelowasatisfac･
torylevelofreliability.
8.Testeva山ation
lndesign,thefoursectionsofthetestmirroredeachothertocompensateforthe
subsequentsplit-halfanalysis.EachtaskwasevaluatedusingthemodeldescribedbyHughes'S
(1989)constructvalidity,criterion･relatedvalidity,contentvalidity,andfacevaliditymodel.
Folowingananalysisintothetest'Svalidityfurtherinvestigationsweremadetoestablishits
levelofreliability.
Intermsofconstructvalidityitisimportantforthetestitemstomeasurewhattheyare
supposedtoandtobemeaningfultothetestparticipants.Part1(seeAppendix5)consists
offourquestionsrelatingtofavouritepeopleanditems.Takingintoconsiderationthe
culturaldifferencesbetweenJapaneseandwesternstudentsitwouldbedifficulttoguarantee
thattheitemsarecompletelymeaningful.However,asthetestdoescontainpopularfigures
andwelknowitemsthesewilatleasthavesomeappealatabasiclevel,andinasmalscale
testwithoutindependentevaluationseemsrelevant.Parts2and3(seeAppendix6/7)are
bothrelatedtonumbers.Howusefulthisconstructwilbetostudentmaybeascertained
whenappliedpracticaly.
Aswelasevaluatestudents'listeningabilitiesandcontributingtothestudentsfinal
grade,thetestitemsaredesignedtopreparestudentsforapost-coursehomestayintheUK.
TherecordingsarealinBritishEnglishandcontainnaturalspeedandrhythm.Ifthe
preparationiseffectiveandifthestudentsgoontorecognizeorusetheseitems,thisappears
tovalidatetheconstruct.Part3(seeAppendix7)consistsofinformationrelatingto
nationality,profession,andcityofresidence.Asthis_testispartofanongoingcourse
dedicatedtohelpingstudentsretainlanguageitems,thisrepeatedstrategyseemsadequatein
itsinclusion.
Regardingcontent,criterion･related,andfacevaliditytheitemsinthetestarerecordings
extractedfromthestudents'CoursebookandareclearrecordingsofspeechmainlyinBritish
accents.Internalythecontentsseemtoappearvalidinthattheyattempttoreplicate
reaHifesituations.However,theunnaturaldeliverysuitedforsecondlanguagestudents
chalengeswhetherthisiscompletelycontentvalid.Ⅰntermsofcriterion-relatedvalidity,
thereisonlyoneinstrumentofmeasurementinthisstudy,Soitwouldthereforebedifficult
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tomakecomparisonswithotherexamples.Comparingthetwohalvesofthesplit-test
analysisthereseemstobediscrepancies(seeTable1).Thevariationinscoresinsome
respectsprovesthattheremaybesomeweaknessintheuseofsomeofthecontents.Interms
offacevalidity,thetesthastheappearancethatitwilworkwelasalisteningtestwith
ampleexamplesthatareeasyenoughtofolow,simplelegibleinstructions,andcoverageof
asufficientrangeoflanguageitems.
Ⅰntermsofreliability,theconditionswerequitevariedduringthetest'sdesign,adminis-
tration,andscoring.Astherewereseveralteachersanddesignersinvolvedintheprocess,
itbecameapparentthatitwouldbedifficulttoproveexactlyhowreliableandconsistentthe
testwas.Itcanbeobservedfromthetables(seeAppendix1-4),however,thattheparticipat-
ingstudentsscoredverywelonthetest.Comparingthesemarktootherclasses,they
generalyscoredhigherinmostcases.Astheclassconsistedofupper-intermediatelevel
students,thescoresachievedwereclosetowhatwasexpected;thescoresbeingsimilartothe
students'regulargrades.Asthetestingconditionsandmarkingwereconductedbyone
individual,thisreducedinterferencebyoutsideinfluences.Thoughstudentswererequiredto
writetheirdetailsonthefrontpage(seeAppendix5)thescoringwasunbiasedandconsistent.
Inconclusion,thetestseemedtoachievewhatitwasmeantto.Ittesteditemsthatwere
meaningfultothestudents,coveredtheschoolsylabus,achievedanexpectationrelatingto
scores,reinforcedlanguageitemsandtestedstudents'recognitionoflanguageincontext,and
workedwelingeneralasanauditorytest.
9.Conclusion
Asmentionedintheintroductionofthispaper,highstakestestarecausingfurther
demandstobemetbytestdesignersincreatingteststhataccuratelymeasurewhattheyare
supposedto.AsHughesstates,designersoftestsmusttryto"maketheirtestsasvalidas
possible"(1989:34).Detailsregardingthevalidityandreliabilityoftestsshouldbemade
availablesotherecanbecarefulobservationofhowandwhattestsaremeasuring.Ifthe
generalconsensusaboutatestisgood,itcanbeconsideredasabenchmarkfordesignersto
workfrom.Though,asmentionedinthebackground,asthepursuitofperfectionisperhaps
ultimatelyunproductive,Wecaninsteadstrivetoencouragecommunicationacrossadminis-
trators,designers,andteacherstoimprovewhatweareidealyworkingtowards-more
validityandreliabilityintestsandlessinvalidityandunreliability(Coheneta1.2000).
Referringagaintowhattestsareintendingtomeasure,Wecanstrivetowardscreating
testitemsthattrulyelicitmeaningful,appropriate,andmeasurablelanguageformsfrom
learnersinordertoevaluateability.Itwouldseemtheproblemisindefiningwhatexactly
tolookforinproficiency.Intermsofestablishingthis,itcouldbesaidthatthecloserone
istothesourcee.g.theclassroom,students,testdesign,thebetterchancetherewouldbeof
achievingthis.
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Appendix1
ll.1Splithalftest:1･25/26･50
Student Score1(25) Score2(25) 50pts-100% Variability
1 24 25 49(98%) 1.(2%)
2 20 22 - 42(84%) 2(4%)
3 20 24 44(88%) 4(8%)
4 25 25 50(100%) 0(0%)
5 24 25 49(98%) 1(2%)
6 20 24 44(88%) 4(8%)
7 20 25 45(90%) 5(10%)
8 24 25 49(98%) 1(20/?)
9 25 20 45(90%) 5(10%)
10 20 22 42(84%) 2(4%)
ll 24 25 49(98%) 1(2%)
12 24 25 49(98%) 1(2%)
13 25 ､25 50(100%) 0(0%)
14 18 20 38(76%) 2(4%)
15. 15 20 35(70%) 5(10%)
16 20 25 45(90%) 5(10%)
17 24 24 48(96%) 0(0%)
18 25 25 50(100%) 0(0%)
19 24 20 44(88%) 4(8%)
20 20 20 40(80%) 0(0%)
21 24 - 24- 48(96%) 0(0%)
22 24 25 49(98%) 1(2%)
23 25 25 50(100%) 0(0%)
24 ･24 25 49(98%) 1(2%)
25 24 20` 44(88%) 4(8%)
26 24 22 146(92%o) 2(4%)
27 20 18 38(76%) 2(4%)
28 24 20 44(88%) 4(8%)
29 20 24 44(88%) 4(8%)
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ll.2Splithalftest:everyotherquestion
Student Scorel(25) Score~2(25) 50pts-100% Variability
1 24 25 49(98%). 1(2%)
2 21 21 ~42(84%)- 0(0%).
3 22 22 44(88%) 0(0%)
5 24 25 49(98%) 1(2%)
･6 22 22 44■(88%) 0(0%)
7 21 24 45(90%) 3(6.%)
8 25 i24 49(98%) 1(2%)
9 21 24 45(90%) 3(6%)
10 22 20 42(84%) 2(4%)
ll 25_ 24. 49(98%) 1(2%)
12 24 25 .49(98%) 1(2%)_
13 25 25 50(100%) 0(0%)
14 . 19 19 38(76%) 0(0%)
15 16 21 35(7q%) 5(10%)
17 ･24 24 48(96%) 0(0%)
18 25 25 50(100%-) 0(0%)
19 ･22 22 44(88%) o(b%)
20 20 20 40(80%) 0(0%)
21 24 24_ 48(96%) 0_(0%)
22 25 24 49(98%) 1(2%)
23 25 25 50(100%) 0(0%)
24 24 25 49(980/o) 1(2%)
25 23 21 44(88%) 2(4%)
26 24 22 46(92%) 2(4%)
27- 20 18p 38(76%) 2_(4%)
28 22 22 44_(88%) 0(0%)
29 24 20 44(88%) 4(8%)
30 20 20 40(80%) 0(0%)
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Appendix3
ll.2Splithalftest:part1/4andpart2/3
Student ~Score1(25) Score-2(25) 50pts-100% Variability
1 24 25 ･49(98%) 1(1%)
2 20 22 42(84%) 2(4%)
3 21 23 44(88%) 2(4%)
4 25 25 50(100%) o~(0%)
5 24 25 49(98%) 1(2%)
6 21 23 44(88%) 2(4%)
7 24 21 45(90%) 3(6%)
8 25 24 49(98%) 1(2%)
9 22 23 45(90%) 1(2%)
10 21 21 42(84%) 0(0%)
ll 24 25 49(98%) 1(2%)
12 24 25 49(98%) 1(2%)
13 25 25 50(100%) 0(0%)
14 20 18 38(76%) 2(4%)
15 17 18 35(70%) 2(4%)
16 21 24 45(90%) 3(6%)
17 23 25 4?(96%) 2(4%)
18 25 25 50(100%) 0(0%)
19~ 22 2ー2 44(88%) 0(0%)
20 18 22 40(80%) 2(4%)
21 ･~23 25 48(96%) 2(4%)
22 24 25 49(98%) 1(2%)
23 25 25 50(100%) 0(0%)
24 . 24 25 L-49(98%) 1(2%)
25 22 22 44(88%) 0(0%)
26 22 24 46(92%) 2(4%)
･27 19 19 38(76%) 0(0%)
28 22 22 44(88%) 0(0%)
29 22 22 44(88%) 0(0%)
30 18 22 40(80%) 2(4%)
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ll.3Splithalftest:firsthalvesoftasks/secondhalvesoftasks
-Student Score1(25) Score2(25) 50pts-100% Variability
1 25 24 49(98%) 1(2%)
2 22 20 42(84%) ･2(4%)
3 22 22 44(88%) 0(0%)
4 25 25 50(100%)_ 0(0%)
5 25 24 49(98%) 1(2%)
p6 21 23 44(88%) ･2(4%)
7 21- 24 i5(900/.) 3(6%)
8■ 24 2声 49(98%) 1(2%)
9 22 23 45(90%) 1(2%)
10 20 22 42(84%) 2(4%)
ll 24 25 49(98%) 1(2%)
12 24 25 49(98%) 1(?0/.)
13 25 25 50(1000/.) 0(0%)
14 19 19 38(76%) 0(0%)
15 16 19 35(70%) 3(6%)
16 22 ･23 45(90%) 1(2%)
17 24 24 48(96%) 0(0%)
18- ?5 25 50(100%) 0(0%)
19 .24 20 44_(88%) 4(8%)
,20 20 '20 40(80%) 0(0%)
21 24 24 48(96%) 0(0%)
22 25 24 49(98%) 1(2%)
23 25 25 50(100%) 0(0%)
24 24 25. 49(98%) 1(2%)
25 22 22 44(88%) 0(0%)
26 24 22 46(92%) 2(4%)
27 20 18 38(76%) 2(4%)
28 22 22 44(88%) 0(4%)
29 21 23 44(88%) 2(4%)
30 2d 20 40(80%) 0(0%)
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